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Abstract: 
This article presents a model for integrating self-assessment into foreign language 
teaching, with a focus on enhancing students' speaking and writing competencies. 
The model incorporates the use of rubrics, reflective practices, and peer collaboration 
to create a structured framework for self-assessment. By engaging in these practices, 
students develop greater metacognitive awareness of their language abilities, 
enabling them to monitor and improve their own learning. The article provides 
practical assessment criteria for both speaking and writing tasks, demonstrating how 
these tools can foster greater autonomy and responsibility among learners. The 
findings suggest that incorporating self-assessment into foreign language education 
not only enhances language proficiency but also cultivates critical thinking and self-
regulation skills, making it a valuable addition to modern teaching methodologies. 
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Practical Application: Guided Self-Evaluation 
After completing a speaking task, students use a rubric to assess their 

performance, focusing on each criterion. 
Audio or video recordings can be employed, allowing learners to review their 

speech and make adjustments based on their self-assessment. 
Practical Application: Guided Self-Evaluation for B2+ Learner 
Speaking Competency. For B2+ learners, speaking self-assessment requires a 

combination of structured reflection and practical exercises that allow them to 
evaluate their real-time language use. Guided self-evaluation provides learners with 
tools and strategies to analyze their speaking performances based on specific criteria 
such as fluency, pronunciation, vocabulary, and interactive communication. 

A. Structured Self-Evaluation Process 
Task-Based Speaking Activities: In order to initiate self-evaluation, learners can 

engage in a variety of communicative tasks, such as: Role-plays (e.g., job interviews, 
debates, or social scenarios) Presentations on complex topics (e.g., environmental 
issues, culture, or current events) Group discussions (e.g., discussing a controversial 
issue or problem-solving tasks).  

Using Self-Evaluation Rubrics: 
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After completing the speaking task, learners are given a self-assessment rubric 
designed for B2+ level learners. The rubric includes specific criteria, such as: 

Example Rubric Item for Fluency and Coherence: 
5 – Speech was smooth and well-organized, with few pauses. Ideas were logically 

connected. 
4 – Mostly fluent but with some pauses; ideas generally well-connected. 
3 – Noticeable hesitation, affecting the flow; occasional disorganization in ideas. 
2 – Frequent pauses; ideas disjointed and hard to follow. 
1 – Speech was fragmented, with little coherence between ideas. 
Video/Audio Review: 
Learners review their recordings (or listen to peer recordings if in a group) and 

use the rubric to assess their performance. They reflect on specific moments in their 
speaking performance, such as instances where they hesitated, used incorrect 
grammar, or struggled with pronunciation. 

Reflective Journal Entry: 
After completing the self-evaluation rubric, learners are asked to write a short 

reflective journal entry about the task. The reflection should address: Strengths in the 
speaking task (e.g., effective use of vocabulary or fluency) Areas that need 
improvement (e.g., grammar accuracy or pronunciation issues) Specific strategies for 
improvement (e.g., practicing pronunciation drills or rehearsing with a focus on 
fluency) 

B. Peer Feedback Integration 
Peer Evaluation Sessions: Following the self-assessment, learners are paired 

with a peer to exchange feedback. They will watch each other’s recorded 
performances and evaluate based on the same rubric, providing constructive 
feedback. This allows learners to compare their self-perception with peer 
observations, gaining external validation or discovering overlooked areas of 
improvement. 

Discussion and Comparison: After exchanging evaluations, learners engage in a 
discussion with their peer to compare the results of their self-assessment and the 
peer’s evaluation. This interaction helps them identify any blind spots in their self-
evaluation or areas where they may have been too critical or lenient. 

C. Goal Setting and Progress Tracking 
Personalized Action Plans: Based on both self- and peer evaluations, learners 

create a personalized action plan for their next speaking task. For example: 
"I will practice specific pronunciation drills to reduce my accent." 
"I need to focus on using more complex sentence structures during spontaneous 

speech." 
"I will work on using more discourse markers to improve coherence." 
Follow-up Practice and Reassessment: 
Learners are encouraged to complete the same speaking task or a similar one 

after practicing based on their action plan. They will then reassess their performance 
and note improvements or ongoing difficulties, keeping track of their progress in 
their reflective journals. 

2. Writing Competency 
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For B2+ learners, writing self-assessment requires a focus on clarity, coherence, 
task fulfillment, and language accuracy. The guided self-evaluation process 
emphasizes reviewing written work against clearly defined criteria and making 
concrete revisions. 

A. Structured Self-Evaluation Process 
Task-Based Writing Assignments: Learners complete writing tasks, such as: 

argumentative essays (e.g., on social or global issues) reports (e.g., based on research 
or data analysis) formal letters or emails (e.g., job applications, complaints) these 
tasks are selected to reflect real-world communication needs at the B2+ level, 
requiring learners to produce well-structured and coherent texts. 

Self-Assessment Rubric for Writing: 
After completing the writing task, learners use a self-assessment rubric focused 

on: 
Content and Task Achievement: the learner fully address the prompt and stay 

on topic; 
Organization and Coherence: the writing logically structured with clear 

paragraphing and transitions; 
Range of Vocabulary: a broad range of vocabulary was used effectively, avoiding 

repetition; 
Grammatical Accuracy: grammatical structures are used correctly, with few 

errors; 
Punctuation and Mechanics: punctuation accurate, and was the text free from 

spelling errors; 
Example Rubric Item for Content and Task Achievement: 
5 – The task was fully addressed with relevant ideas, well-supported by 

examples. 
4 – The task was addressed, but some parts were underdeveloped or unclear. 
3 – The task was only partially addressed; several key ideas were missing or 

underdeveloped. 
2 – The response was off-topic or irrelevant to the task. 
1 – The writing did not address the task and was incoherent. 
Revisions and Editing: 
After self-assessing their writing, learners are required to revise their texts. They 

focus on improving specific areas identified in the rubric. For example, if they scored 
low on organization, they might rewrite paragraphs to ensure better flow and 
cohesion. 

Reflective Writing Journal: 
Learners are asked to reflect on their writing process in a journal. Key points in 

the reflection might include: What they found most challenging about the task; What 
areas they think they improved on; What steps they plan to take to avoid similar 
mistakes in the future (e.g., more careful proofreading, expanding vocabulary);  

B. Peer Review and Feedback 
Peer Editing: After completing their revisions, learners exchange their written 

tasks with a peer for additional feedback. The peer uses the same rubric to assess the 
writing and suggests improvements. This process gives learners a second layer of 
evaluation, helping them notice potential errors or strengths that they may have 
overlooked. 
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Comparison of Evaluations: Learners then compare their own self-assessment 
with the peer’s feedback. This comparison helps them refine their understanding of 
the criteria and enhances their ability to self-assess more accurately in the future. 

C. Goal Setting and Progress Monitoring 
Setting Writing Improvement Goals: Based on both their self-assessment and 

peer feedback, learners set specific goals for their next writing task. For example: "I 
will focus on organizing my ideas more logically with clear topic sentences." "I will 
expand my vocabulary by using more formal expressions appropriate for academic 
writing." 

Tracking Progress through Drafts: Learners are encouraged to keep multiple 
drafts of their writing tasks and note improvements across each version. This helps 
them visually track their progress and see how revisions have impacted the quality of 
their writing. 

Reflection and Adjustment Mechanisms Students write a reflection based on 
their self-assessment and identify areas for improvement, forming goals for future 
tasks. 

Classroom examples: Conducting role-plays or debates where students self-
evaluate post-task, followed by group feedback sessions. 

The purpose of Reflection and Adjustment Mechanisms in the teaching process, 
particularly through activities like role-plays, debates, and subsequent self-
evaluation and group feedback, is to enhance students' ability to critically analyze 
their own performance and make informed adjustments to improve future outcomes. 
These mechanisms foster metacognitive awareness, helping learners recognize their 
strengths and weaknesses, set meaningful goals, and take responsibility for their 
learning. 

Here’s how Reflection and Adjustment Mechanisms are valuable in teaching: 
Promotes Metacognitive Skills: Self-awareness: By reflecting on their 

performance, students become more aware of how well they met the task 
requirements, what challenges they faced, and what strategies worked. This 
awareness helps students recognize specific areas of improvement, like grammar 
accuracy or fluency in speaking. 

Learning from Mistakes: Self-reflection allows students to identify errors, not 
as failures but as opportunities for growth. They become more comfortable with 
constructive criticism, which builds resilience and a growth mindset. 

Encourages Autonomous Learning 
Ownership of Learning: Reflection empowers students to take control of their 

learning process. When they assess themselves and set personal goals for 
improvement, they become active participants rather than passive recipients in the 
classroom. 

Goal-setting: Reflection helps students set clear, actionable goals based on their 
self-assessment. These goals are specific to the individual learner's needs, fostering 
personalized learning experiences. 

3. Enhances Long-term Skill Development 
Consistent Improvement: Continuous self-assessment and reflection ensure 

that learning is not just about completing tasks but about building a deeper 
understanding of language use. Students actively monitor their progress over time, 
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reinforcing their skills in areas such as communication strategies, coherence, and 
vocabulary range. 

Adjustment Strategies: Reflection encourages students to experiment with new 
learning strategies, helping them find what works best for them in various language 
tasks. For instance, after reflecting on a debate, a student might realize they need to 
work on structuring arguments more clearly, leading them to adopt techniques like 
using more cohesive devices. 

4. Fosters Collaborative Learning and Peer Support 
Peer Feedback Integration: When group feedback sessions follow self-

reflection, students benefit from different perspectives. This broadens their 
understanding of their performance, as peers may point out strengths or weaknesses 
that the student missed in their self-assessment. 

Constructive Discussions: Reflection often leads to meaningful classroom 
discussions, where students not only receive feedback but also contribute to their 
peers' learning, fostering a collaborative environment where everyone supports each 
other’s progress. 

Classroom Examples: Role-plays and Debates 
Role-Plays and Debates: In these tasks, students simulate real-life 

communication scenarios, engaging in spontaneous language use. After completing 
the task, students reflect on how well they used language for persuasion, interaction, 
or problem-solving. 

Post-Task Reflection: Following the role-play or debate, students write down 
their thoughts on what aspects of their performance they found successful (e.g., 
fluency, logical argumentation) and where they struggled (e.g., using appropriate 
vocabulary, maintaining coherence). 

Feedback Sessions: In group feedback sessions, students share their reflections 
with peers, discuss the challenges they faced, and receive external feedback, allowing 
them to compare self-perception with peer evaluation. 

Through this cycle of reflection, peer feedback, and goal-setting, students build 
a stronger sense of accountability for their learning, making Reflection and 
Adjustment Mechanisms essential in developing both language skills and critical 
thinking in the teaching process. 

2. Writing Competency 
Criteria for Writing Self-Assessment: Writing tasks are evaluated based on 

organization, clarity, coherence, grammar, vocabulary usage, and adherence to the 
assignment's purpose. 

Practical Tools for Writing Self-Evaluation: Students compare their written 
work to established criteria and rubrics, highlighting areas where they feel confident 
and where improvement is needed. Use of peer-assessment groups where students 
exchange written tasks and provide feedback based on self-assessed strengths and 
areas of concern. 

Reflection and Revision Process: Encourage students to revise their work after 
the initial self-assessment, documenting changes made and justifying them based on 
self-reflective insights. Classroom activity: Peer editing sessions where students 
review their partners' writing using rubrics before final submission. 

Case Study: Classroom Implementation and Outcomes 
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Overview of a Practical Implementation: The case study presents a classroom 
experiment where students used self-assessment techniques for a semester in both 
speaking and writing tasks. The process, including preparation, scaffolding, and 
reflection stages, is outlined in detail. 

Results and Discussion 
Data from students’ feedback forms and performance improvements 

demonstrate that self-assessment helped students become more reflective and 
autonomous. Specific examples of growth in both speaking and writing proficiency 
are highlighted. 

Conclusion 
Guided self-evaluation for B2+ learners is an essential tool for developing 

metacognitive skills in language learning. By incorporating self-assessment rubrics, 
reflective journals, and peer feedback into both speaking and writing tasks, learners 
can become more aware of their strengths and areas for improvement. The structured 
approach not only enhances learners' linguistic abilities but also fosters greater 
independence and responsibility in their language learning journey. 

This model provides a structured approach to integrating self-assessment in 
foreign language teaching, focusing on speaking and writing competencies. The use 
of rubrics, reflective practices, and peer collaboration significantly improves students’ 
metacognitive awareness and language skills. 

Future Implications. The model can be adapted for other language skills and 
contexts, offering a foundation for further research on the impact of self-assessment 
on learner autonomy and proficiency in foreign language education. References: A 
list of academic references and resources used in developing the model and 
supporting the principles discussed in the article. 

 
References: 

 
[1]. Aripovna, R. S. (2023). Crucial Specific Features of Self-Assessment and 

Self-Regulation in English Language Teaching Classes. Pindus Journal of Culture, 
Literature, and ELT, 3(11), 1–4. Retrieved from 
https://literature.academicjournal.io/index.php/literature/article/view/835 

[2]. Rustamova, S. A., & Juraeva, S. D. qizi. (2023). Technology’s impact on 
the education process. Educational Research in Universal Sciences, 2(11), 130–134. 
Retrieved from http://erus.uz/index.php/er/article/view/4821 

[3]. Bozorova, H., & Shaxnoza , R. . (2023). The importance of assessment, 
and its impact in learning process. Молодые ученые, 1(6), 90–94. извлечено от 
https://in-academy.uz/index.php/yo/article/view/16439 (Original work published 5 
июнь 2023 г.)4.  

[4]. Rustamova, S., & Mavlonova, S. (2023). ‘The role of multimedia tools in 
the educational process’. Бюллетень студентов нового Узбекистана, 1(5 Part 2), 
63–66. извлечено от https://in-academy.uz/index.php/yota/article/view/14795 

[5]. Модификации фразеологического значения как дискуссионная 
проблема современной лингвистики НШ Амриддинова, Август 2020 7-қисм, 
Тошкент 



RESEARCH ARTICLES 

 690 

[6]. Preservation of Originality in the Translation of Emotional Sentences in 
the Speech of the Hero of the Work of Art A Chekhrangiz - Central Asian Journal of 
Literature, Philosophy and …, 2023 

[7]. “Some aspects of correlation in semantic actualization of phraseological 
units” NS Amriddinova - MODERN VIEWS AND RESEARCH, 2020 
https://journals.uz/wp-
content/uploads/2020/08/conf_19_2020/7.Filologiya_fanlarini_rivojlantirish_yulidag
i_tadkikotlar_1_qism.pdf#page=123 


