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Abstract: 
This study explores the design and implementation of inclusive English language lessons for 
diverse learners, with a focus on students with special needs and varying levels of language 
proficiency. Using a mixed-methods research approach, the study investigates how differentiated 
instruction, Universal Design for Learning (UDL), and scaffolding techniques contribute to 
fostering an equitable learning environment. The research involved 10-15 English language 
teachers and 100 students from diverse backgrounds, including English language learners (ELLs) 
and students with identified special needs. Data were collected through semi-structured 
interviews with teachers, classroom observations, pre- and post-assessments of student 
proficiency, and student surveys measuring engagement.. This article examines evidence-based 
strategies for designing effective English language lessons that promote inclusivity and cater to 
individual learning needs. Drawing from theories in second language acquisition (SLA) and 
inclusive pedagogy, it outlines practical approaches that ensure all students can participate, 
engage, and succeed in the learning process. 
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Introduction 
The increasing diversity of classrooms presents both challenges and opportunities for 

English language educators. Learners come from different linguistic, cultural, and cognitive 
backgrounds, requiring educators to be flexible in their instructional approaches. Teachers must 
design lessons that accommodate learners with special needs, varying proficiency levels, and 
diverse learning styles. Inclusive teaching practices aim to provide equitable access to education 
by adapting lessons to meet these diverse needs. This article aims to explore how teachers can 
design lessons that are inclusive of all learners, focusing on those with special needs, as well as 
students with varying levels of English proficiency. By integrating universal design principles, 
differentiation strategies, and technology, teachers can create an environment where every 
student has the opportunity to thrive. Differentiated instruction is a framework that involves 
tailoring teaching methods to accommodate the diverse needs, interests, and abilities of students. 
According to Tomlinson (2001), DI focuses on modifying content, process, and product to ensure 
learners can access and engage with the material at their own level of readiness. In the context of 
English pedagogy, this means providing varying levels of linguistic support, modifying tasks, 
and allowing students to demonstrate their learning in multiple ways. UDL is an educational 
framework based on cognitive neuroscience research that emphasizes providing multiple means 
of representation, engagement, and expression. In language teaching, UDL encourages flexibility 
in how language concepts are presented, how learners are engaged with the material, and how 
they can express their understanding. UDL supports diverse learners by offering choices, visual 
aids, and interactive learning experiences, which are especially beneficial for students with 
special needs. Scaffolding refers to the temporary support provided by the teacher to help 
students achieve tasks they cannot perform independently. Vygotsky‘s (1978) Zone of Proximal 
Development (ZPD) emphasizes that effective learning occurs when students are provided with 
challenges just beyond their current abilities, along with the appropriate support. In English 
language teaching, scaffolding might include providing sentence starters, vocabulary lists, 
graphic organizers, or additional time for tasks, especially for students with limited proficiency. 
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This section outlines the research design, data collection methods, and analysis strategies 
used to explore the effectiveness of inclusive lesson planning for diverse learners, particularly 
those with special needs and varying levels of language proficiency, in English language 
classrooms. The methodology follows a mixed-methods approach, combining both qualitative 
and quantitative data collection to offer a comprehensive understanding of the practices and 
outcomes of inclusive teaching strategies. 

The study employs a mixed-methods research design, integrating both qualitative and 
quantitative approaches to capture the complexity of inclusive pedagogy in English language 
teaching. The primary focus is on classroom practice and the impact of differentiated instruction, 
Universal Design for Learning (UDL), and scaffolding techniques on diverse learners. To explore 
teachers' perceptions, challenges, and experiences in designing inclusive lessons, qualitative data 
will be gathered through semi-structured interviews and classroom observations. In order to 
assess the effectiveness of inclusive lesson strategies on student performance and engagement, 
quantitative data will be gathered through pre- and post-assessments of language proficiency and 
student surveys. A sample of 10-15 English language teachers from diverse educational settings, 
including primary and secondary schools, language institutes, and special education classrooms. 
Teachers will have varying levels of experience and training in inclusive pedagogy. 
Approximately 100 students enrolled in English language courses, including both English 
language learners (ELLs) and students with identified special needs. These students will 
represent a range of proficiency levels, from beginner to advanced, and include individuals with 
learning disabilities such as dyslexia, ADHD, and autism. 

Semi-structured interviews will be conducted with participating teachers to gather 
qualitative insights into their experiences, attitudes, and practices in designing lessons for diverse 
learners. The interviews will be audio-recorded and transcribed for analysis. Each interview will 
last approximately 30-45 minutes. Classroom observations will be conducted in 10 selected 
classrooms, allowing the researcher to observe teachers' lesson delivery, use of differentiated 
instruction, and the implementation of UDL principles. Observations will focus on a structured 
observation checklist will be used to guide the process and ensure consistency across 
observations. Pre- and post-assessments will be administered to measure changes in students' 
language proficiency and engagement. The assessments will consist of: a test designed to assess 
the students' reading, writing, listening, and speaking skills. This will be administered at the 
beginning and end of the study period to measure improvement. And questionnaires designed to 
assess students' level of engagement, motivation, and satisfaction with the lessons. Students will 
rate various aspects of the lessons, such as clarity, relevance, and support provided for their 
learning needs. A follow-up survey will be administered to teachers after the classroom 
observations to assess the perceived effectiveness of their inclusive teaching strategies. The 
survey will include both closed-ended and open-ended questions on: 

Results  
The qualitative data collected from interviews and classroom observations will be analyzed 

using thematic analysis. The analysis will follow these steps. Firstly, the researcher will read 
through all interview transcripts and observation notes to gain an understanding of the data. 
Secondly, key themes and patterns related to inclusive teaching practices, challenges, and 
successes will be identified and coded. Last one, the researcher will group related codes into 
broader themes that reflect key findings from the data. 

The quantitative data from the pre- and post-assessments, as well as the engagement 
surveys, will be analyzed using descriptive statistics (mean, standard deviation) and paired t-tests 
to assess changes in language proficiency and student engagement. The paired t-tests will 
determine whether there are statistically significant differences in students' language 
performance and engagement before and after the implementation of inclusive teaching 
strategies. The findings from the qualitative and quantitative data will be compared and 
integrated to provide a comprehensive understanding of the effectiveness of inclusive teaching 
practices. The triangulation of data from interviews, observations, assessments, and surveys will 
allow for cross-validation of results, increasing the credibility and reliability of the study‘s 
conclusions. 
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This study may face several limitations such as the sample size may limit the 
generalizability of findings to broader populations, the research is focused on specific educational 
settings, so findings may not be applicable across all contexts (e.g., rural vs. urban classrooms) 
and the reliance on self-reported data from interviews and surveys could introduce bias, as 
teachers and students may provide socially desirable responses. This mixed-methods study aims 
to provide valuable insights into how inclusive teaching practices impact diverse learners in 
English language classrooms. By combining qualitative and quantitative approaches, the study 
will offer a comprehensive understanding of the effectiveness of differentiated instruction, 
scaffolding, and UDL strategies. The findings could inform teacher training programs and 
contribute to the development of best practices in inclusive English pedagogy. 
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