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Annotation. The article discusses the importance of learning foreign languages
in comparison with mother tongue and improving the language learning process. It is
also highlighted the further improvement of learning English grammar and language
skills.
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AHHOTanus. B cratbe paccMaTpuBaeTCs BaXKHOCTh W3YUYCHHUS WHOCTPAHHBIX
A3BIKOB IIO0 CPABHCHHIO C POAHBIM SA3BIKOM H COBCPHICHCTBOBAHHC IIPOLECCa
N3Yy4YCHUS  sA3bIKA. Taxkxe MMOJYCPKHUBACTCA z[aaneﬁmee COBCPIICHCTBOBAHUC
N3Yy4YCHUA AHTJINHACKOH IpaMMaTHUKHU U SA3bIKOBBIX HABBIKOB.

KuroueBbie ciioBa. 3a/1a4u MOJKPEIUIEHUS, CTOSILIME MEpe] HAMHU MPOOJIEMBI,
CIIOCOOEI OLCHKH, YBCIWYCHUC, TCHACHIUS POCTA, CBO60):[HO€ BJIaACHUEC SA3BIKOM,
YHOPAKHCHUA Ha ITOHUMAHHUE MIPOYHUTAHHOIO, Jiydllass HWHTCrpanusa H3YUCHUS
CJIOBApHOIo 3ariaca, KOMIIJICKCHBIM IoaAXoad.

Students are encouraged to work on the grammar topics of the diagnostic exercise
by taking an assessed test in the second half of semester. We suggest that they make a
revision plan, which they show to their language tutor. They work on these topics
autonomously with the help of their grammar book and its accompanying workbook
(Hawkins et al., 1997) as well as online exercises on WebCT. The latter may need to
be reinforced to enable those who, despite their good A Level results, are now
coming to university with very little knowledge of grammar and limited grammatical
terminology.

In the first year we also have a weekly lecture on key grammatical topics. These
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lectures comprise a series of explanations given by the tutor which alternate with
exercises that the students complete and that are corrected immediately. Students can
ask questions, although some cohorts avail themselves of this opportunity more than
others. The language of delivery of the lecture has gone full circle, from predominantly
English to almost all French and back again, both as a result of student feedback and
tutor experience. Reinforcement tasks are provided for students in their study pack to
complete in their own time. Fair copies are available on WebCT.

Speaking and listening. Our old language course did not include any language
laboratory component, but one oral and one written exercise linked to the lectures on
Modern France which were given in French. When the language module was first
revised, we introduced five laboratory sessions initially as part of the Modern France
module. We subsequently felt that students needed more hours in the language
laboratory and that these should form part of the language module — their number
was increased up to their current frequency. These sessions take place in new digital
laboratories and are used to foster both accurate pronunciation and good
comprehension skills. In addition, through their study pack and WebCT, students are
provided with exercises to complete autonomously (comprehension, pronunciation,
vocabulary tasks). This year, for the first time, students were required to buy a
vocabulary book (Lamy, 1998). At the end of each exercise it is suggested that students
learn the vocabulary in the sections corresponding to the exercise.

WebCT is largely used to support guided autonomous work. However, we also
use it as part of our assessed coursework. Students are required to complete a number
of gap-filling exercises on verb forms in a variety of tenses and other key grammatical
topics. We believe that such topics require regular practice and that WebCT is
particularly appropriate for this type of practice. However, we also know that few
students would do them regularly were it not for the fact that they contribute to the
module mark.

Challenges faced. Several of the new challenges facing us seem to stem from the
way assessments are undertaken in schools. Students now expect us more and more to
coach them for their exams. Increasingly, they think classes should prepare them
directly for particular assessments and they have a growing tendency to view as
irrelevant exercises that do not seem to do this. Although they all say they want to
become fluent in French, they would like us to provide them with a very clearly
defined list of words to learn for each exam. In addition, students now think they
should be allowed to retake particular assignments to improve on their grades, not
realising that at university one can only retake (in the resit period) a module that has
been failed overall, not individual components.

Another challenge is students’ diminishing ability to read in French, which
colleagues now notice in non-language modules, as growing numbers of students
struggle to keep up with the reading they are given. There is undoubtedly a shift in
culture as we move increasingly into an audiovisual world. However, reading remains a
necessary skill, not only from a cultural or literary angle, but also because when
students read more, they learn more vocabulary, become more aware of grammatical
structures and avoid confusing basic words.

43



These developments and issues mean we need to review our course again, to
incorporate reading comprehension exercises and better integrate vocabulary learning
within the whole module, finding ways to foster more independent learning and make
students realise that learning a language is about having a comprehensive approach,
not one limited to passing a few tests.
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Annotatsiya: Ushbu maqgola tilning dinamik sohasini o'rganadi, uning chuqur
ta'sirini, evolyutsion sayohatini va jamiyatga keng gamrovli ta'sirini ochib beradi.
Keng gamrovli tadgiqot orgali u tilning inson munosabatlarini ganday
shakllantirishini, o'ziga xoslikni yaratishini va turli madaniyatlar va kontekstlarda
mulogotni osonlashtirishini o'rganadi. Maqola tilning eng gadimgi kelib chigishidan
to hozirgi kungacha namoyon bo‘lish evolyutsiyasini o‘rganib, til taraqqiyoti va
jamiyat taraqqiyoti o‘rtasidagi murakkab o‘zaro bog‘liglikni yoritib beradi.

AHHOTaUMs: JTa CTaThsl UCCIEAYET NMHAMUYHYIO cepy sI3bIKa, paCKphIBas €ro
rIyOOKO€ BJIMSIHUE, SBOJIOIMOHHBIM TyTh W JajJeKo HAyllee BO3ACHCTBHE Ha
obOmiecTBo.  bnaromapss OOMIMPHOMY HCCIEIOBAHUIO OH H3Yy4yaeT, KaK S3bIK
(bopMpreT YCIOBCUCCKHUEC OTHOIICHUA, CO31a€T HACHTHYHOCTb H oOJieryaer
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